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Abstract

This study aims to explore three aspects of adolescents’ self-concept
development. The first and primary aspect concerns the potential influential factors
of self-concept. Previous research built on symbolic interactionism or attachment
theory suggests the effect of reflected appraisal and relationship quality on
self-concept respectively. However, usually either reflected appraisal or relationship
quality alone was examined in single context (e.g., parent), thus, leaving their
potential interactive effect and the relative importance of different contexts
underexplored. This study, therefore, mainly focused on the concurrent relationship
between reflected appraisal, relationship quality and the multi-domain self-concept
(i.e., academic, social, athletic, appearance and behavioral) in multiple contexts (i.e.,
parents, teachers and peers). Specifically, relative importance of different contexts
and the interactive effects of reflected appraisal and relationship quality in different
domains were investigated. The second aspect considered the relationship between
domain-specific self-concept and self-esteem. Previous studies suggested the effect
of domain-specific self-concept, but the relative importance of different domains
may vary across cultures. Thus, this study explored their relative importance in an
underexplored culture, rural China. The third aspect concerned potential effect of
left-behind status (left-behind children vs. children living with parents) on
self-concept development. Since limited existing works provided inconsistent
findings, I, specifically, tested the potential effects on mean-level self-concept and
related factors (i.e., reflected appraisal and relationship quality) as well as their
relationship.

A cross-sectional survey was conducted in rural areas of Si Chuan, China.

Participants are 799 adolescents ranging from grade 7 to 12 (175 left-behind



children). Major findings of this study were as follows: (1) The relative importance
of parents, friends and teachers differed across domains of self-concept and
theoretical perspectives. From the interactionism perspective, parents’, friends’ and
teachers’ appraisals all could explain unique variance of self-concept in most
domains but friends’ appraisals tended to be most important in all domains. From the
attachment perspective, relationship quality with friends was most important in social
domain but could not explain unique variance of self-concept in academic and
athletic domain, where teachers are most influential. Significant interactive effect of
reflected appraisal and relationship quality was found in peers’ context (in behavioral
conduct) and teachers’ context (in physical appearance) but not in parents’ context.
(2) Physical appearance and behavioral conduct domain were most predictive of
self-esteem. (3) Left-behind children were similar to children living with parents
except that left-behind girls had lower relationship quality with parents and
left-behind children’s self-evaluation of physical appearance was more associated
with parents’ appraisals than teachers’ appraisals.

Theoretically, this study contributes to our understanding of adolescents’
self-concept development by demonstrating (1) the relative importance of parents,
friends and teachers in different domains of self-concept and the interactive effect of
reflected appraisal and relationship quality; (2) relationship between domain-specific
self-concept and self-esteem in a underexplored population, rural China; (3)
left-behind status variation on self-concept development. It also underscores the
merit of multi-context study and taking different theoretical perspectives. Practically,
it provides evidence and advice for self-esteem enhancement programs and policies

regarding left-behind children.
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Appendix A: Self-Perception Profile for Children

In my view, | ... BHBHEC......
Academic competence domain

am good at school work VRNV A AT U

am as smart as other kids my age 5 H AR e N —FEHE R
am slow in finishing my school work VeV 58 i A518

often forget what | learn 2 L AR
do well at my class work WAV AAS U

have trouble figuring out the answers in school

S VAR B2 > v 14 ) 7t

Social competence domain

found it easy to make friends AN K

have a lot of friends AIRZ K

wish | could have more friends HHEAEZHIK
usually do things by myself TR H — NS
feel that most people my age do like me (FEAC YNNI €54

am not popular with others my age

ANz HoAh [l i AR

Athletic competence domain

am well at all kinds of sports SO E b

am good enough at sports A E KA TS

am afraid | might not do well at sports | haven't o
_ F AL iz 3

ever tried

don’t feel I can play as well as others at sports | AndAth A\ f8 Kizzh

in games and sports, usually play rather than just

watch

W2 R AEE), mA R 2
W&

don't do well at new outdoor games

FERT B AN Bl R BANS

Physical appearance domain

am happy with the way | look

Xt H S AR E

am happy with my height and weight

Xt E LA B R

wish my body was different

i A OIS AR BAEA —




wish my physical appearance was different

i A TS BAEA —FF

like my face HH TS

am not very good looking KGN KITE
Behavioral conduct domain

like the way | behave X H CRAT N E
usually do the right thing 2SI
usually act the way | know | am supposed to AN E S NAZ A H

usually get in trouble because the things | do

I s B QRN

do things I know I shouldn't do

e B CRE A AR

often found it hard to behave myself

20 H AR MEA ML AR

Global self-worth

like myself HXHD

like the way | am leading my life EWCH CH AT A

am often not happy with myself as a person LN EH COAWE

wish | was someone else wmEHCORLMA

very happy being the way | am HRH AAE

am not very happy with the way | do a lot of X H CAR 2 i 1 77 204 K

things

=




Appendix B: Reflected appraisal scales

In my friends'/teachers’/parents’ view, | ...

A2 0T LA BE AN N

® ...
Academic competence domain
am good at school work IhiR s it
have good academic performance H A 47 1 .53
Social competence domain
have a lot of friends AIRZ K
very popular 1R A2 X
Athletic competence domain
am well at sports HEKizzh
have good athletic ability (N=RSE
Physical appearance domain
have good looking KIGHE
have good appearance HPRUF
Behavioral conduct domain
act the way | am supposed to (ARG
have good behaviorial conduct 1T NIRRT




Appendix C: Relationship quality scales

a) Parent-child relationship quality questionnaire

1 | My parents respect my feelings. A BRI ) AT .
2 | | feel my parents do a good job as my A B EFRIR A
parents.
3 | My parents accept me as | am. R BHEN I X AFET
4 | I like to get my parents’ point of view on REVGLIR T OISR, [E
things I’m concerned about. SRACRE 2= W,
5 | I feel it’s no use letting my feelings show P A5 4E A BETH B 3% 52 B2 1) B
around my parents. 52 A5 F I
6 | My parents can tell when I’m upset about MO, BFREE H
something. o
7 | Talking over my problems with my parents IR RHRGFRIBE R A &, ik
makes me feel ashamed or foolish. Ry Mk BE,
8 | My parents expect too much from me. LEP RN K% .
9 | I get upset easily around my parents. MR BE — R, K
BRI o
10 | I get upset a lot more than my parents know | F B A BE By 0 ) 20045 15
about. EA
11 | When we discuss things, my parents care MAIRAA BT S S i,
about my point of view. AT E 2 IR 00
12 | My parents trust my judgment. A BEFHAE FR 1114 7 o
13 | 1 wish | had different parents. BALBROCEE S —
T
14 | My parents have their own problems, so | LHREEMATEH S HIMELS, BT RA
don’t bother them with mine. FRASE TR 114 i) B = B At AT ]
15 | My parents help me to understand myself L REES BhIR BRI T R
better. o
16 | 1 tell my parents about my problems and &5 R AL BEFR I 1] RN R A
troubles.
17 | | feel angry with my parents. B 3 | s i
18 | 1 do not get much attention from my parents. | %G MBS E A RRE £ %
TEs
19 | | feel comfortable talking about my FRIR B IR TT LA A b ) A2 BEE
difficulties with my parents R 1 IR M
20 | My parents understand me. A BEFE R TR




21 | When | am angry about something, my MIRANFEAAFAES IR, L
parents try to be understanding. B2 RS PRAR T

22 | | trust my parents. RAEEFIIZEE,

23 | My parents do not understand what 1I’'m RXEEAFRARFIX L H 7 LISk AT
going through these days. Z YT E:

24 | | can count on my parents when | need to get | 435150 HL A5 S5 A8 1 i) Bsf
something off my chest. i, FRET DR FEIR A BE,

25 | If my parents know something is bothering WA R 82 33 AA O3, i

me, they ask me about it.

(BT

b) Relationship quality with friends

1 | When we discuss things, these friends RN T LA A AT 8 1 1 )
care about my point of view. M5, M T7E =R A

2 | These friends can tell when I’m upset IOV, X LA A RE
about something. ke

3 | l'like to get these friends’ point of view | 3 Wk R TG OIS, fERiX
on things I’m concerned about. TUN R

4 | Talking over my problems with these ERIX JUAS BH AR 18 48 31 11 [n) 73,
friends makes me feel ashamed or IFR A M B,
foolish.

5 | I'wish | had different friends. BAEXIMHERS 1T

6 | These friends understand me. XU A AR TR

7 | These friends encourage me to talk about | ix J1L/™ AR A &%l 3 o 3 i PR s
my difficulties.

8 | These friends accept me as | am. XU A KRR INAE XD RE T

9 | I feel the need to be in touch with these | I35 R F B IEIX J LN AR 0
friends more often. e &

10 | These friends don’t understand what I’'m | iX JLANIA A A R 30X k6 H -7 LA
going through these days. SRR 22 i 1R

11 | 1 feel alone or apart when | am with AN LA B A AE — R I,
these friends. RTINS,

12 | These friends listen to what | have to X JUAN A 3 U




say.

13 | | feel these friends are good friends. T BIX IR AR R

14 | These friends are fairly easy to talk to. A A TN KA RIER 5

15 | When | am angry about something, these | 43 N4 FHAES I E, XL
friends try to be understanding. Wik 4R AR,

16 | These friends help me to understand X JUAN IR RS Bh 3R B G 1 1 A3k
myself better. Shap

17 | These friends care about how | am. XN EERISEEARE,

18 | I feel angry with these friends. P LA A AR BN A

19 | I can count on these friends when | need | 24F& 3% 750 BLAG SEAR G OB, TR
to get something off my chest. A R 2 X JUAN A A

20 | | trust these friends. BEEZXILVM A

21 | These friends respect my feelings. X JUAN A A B R 1R A7

22 | | get upset a lot more than these friends | F& EbixX JUAN A A 038 ) 22004
know about. EA

23 | It seems as if these friends are irritated | J7123% JLAN A A TC 4T Mo st 3
with me for no reason. JEFIING K o

24 | | can tell these friends about my AT LRI LS A A FR ) ) A
problems and troubles. FRRIG o

25 | If my friends know something is WX JUAN A A 82 33 A 05,

bothering me, they ask me about it.

AT 1) 3K

c) Teacher-child relationship quality questionnaire

1 | My teachers respect my feelings. 2N R Z .

2 | | feel my teachers do a good job as my i 15 B Z N FRER
teachers.

3 | My teachers accept me as | am. LT N R IAEIXAEE T

4 | 1 like to get my teachers’ point of view on CE MR T IO S, fEsK
things I’m concerned about. LR .

5 | I feel it’s no use letting my feelings show P ot 1B AE 22 M H B 3R 22 321 5
around my teachers. =2 B

6 | My teachers can tell when I’m upset about | 43005 IR, ZITigEE H




something. *xo

7 | Talking over my problems with my teachers | §5E % fii% 183 8 2 14 o) 3, B3R
makes me feel ashamed or foolish. SR IR ER R,

8 | My teachers expect too much from me. ZIMXTIRAE KR Z
| get upset easily around my teachers. MFRANE I — RS A, R

GG R KA

10 | I get upset a lot more than my teachers R L Z M A B LA £,
know about.

11 | When we discuss things, my teachers care | 43R A1Z M 16 S5 1%, i
about my point of view. NHEZ R 5.

12 | My teachers trust my judgment. Z T ARAZ B0 1R ) Wy o

13 | I wish | had different teachers. A BIAZINE 7 — DT

14 | My teachers have their own problems, so | | ZIfiGMATE S MELL, B AFR
don’t bother them with mine. ANZ IR 0 1) B S Im AT

15 | My teachers help me to understand myself | ZIHE IR FEIFH# THIRAE .
better.

16 | | tell my teachers about my problems and TR VR M 3R Y 1 250 A0 JRR A o
troubles.

17 | 1 feel angry with my teachers. TN E IR BN A

18 | 1 do not get much attention from my A NEZIMIS IS 3)R £ %
teachers. o

19 | | feel comfortable talking about my FRF IR 0] DL 3 anHs a2 Ik
difficulties with my teachers HH TR 1 R X

20 | My teachers understand me. ZIMP R

21 | When | am angry about something, my BN FA S R, ZIN
teachers try to be understanding. 2 R SRR

22 | | trust my teachers. BAGERZIN,

23 | My teachers do not understand what I’'m ZIMA IR IX L H 1 PRI
going through these days. TH.

24 | | can count on my teachers when I need to | 43¢ 5150 LA SHAH UL AR ¢,
get something off my chest. RO LUREER I Z T

25 | If my teachers know something is bothering | #1 5& Ifi e & 23 G 00 5, fthA]

me, they ask me about it.

LR
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